YOUTH CHOICES
FILM COMPETITION 2021

YOUNG PEOPLE FROM ACROSS WA ARE INVITED TO CREATE A SHORT
FILM ADDRESSING RELATIONSHIP AND FAMILY SAFETY.
The film can explore the myriad of issues and factors that can contribute to unsafe relationships for young people.
In creative teams of up to three, young people will research and create a short film (no more than 3 minutes), to
explore this issue and its impacts on young people. The top films will share a prize pool of vouchers and prizes.
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INTRODUCTION
Relationship and family safety is a broad community issue, during this period
of social distancing especially, we have been reminded of the importance of
healthy and safe relationships in the home.
For many young people, COVID-19 has brought dramatic lifestyle changes, like
more relationships having moved online, social distancing and isolation have
meant heavier interactions and reliance with family, and the consequences
associated with the pandemic has contributed to an increase in domestic
violence around Australia1.
The theme of this year’s Youth Choices Film Competition will see teenagers
exploring what a safe relationship and family looks like, and the many different
ways that a relationship and family can be healthy and safe.
Unsafe and unhealthy behaviours can exist in all types of relationships, not
just romantic, so this broad theme can touch on a number of interconnected
issues, including controlling behaviours, toxic relationships, family conflicts,
harassment and stalking, misuse of personal information like leaking photos or
catfishing, family pressure, sibling rivalry or unrest, cultural conflict, financial
misuse or neglect, or emotional abuse.
The ability to develop and maintain healthy interactions with all people is
an essential skill and this year’s Youth Choices Film Competition inspires
young people to creatively campaign for relationship and family safety
through the development of a film project addressing any one of the myriad
of interconnected issues that relate to this theme. It encourages them to gain
the knowledge and skills on how to form healthy relationships in the future,
explore how they can identify signs of unhealthy and unsafe relationships,
and how to support each other if a young person might find themselves in an
unsafe relationship.

KEY DATES
FILMS DUE: 10 October 2021
AWARDS CEREMONY: November 2021
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WA CURRICULUM LINKS

For specific link see page 12.

The Youth Choices Film Competition ties in seamlessly with many of the outcomes of the Years 7-10 Australian
Curriculum for Media Arts, as well as the General Capabilities.
The overall competition program links up with many curriculum outcomes for Media Arts and General Capabilities.
Film & digital media has the capacity to communicate powerful and important messages to young people, and the
Youth Choices Film Competition program gets students using a creative process to explore issues that impact their
lives and communities.
The particular themes of this year’s competition respond to two key elements of the Western Australian Syllabus and
Australian National Curriculum. The theme of safe decision making and personal safety is a core component of the
Year 9 and 10 ‘Personal, Social, and Community Health’ and ‘Communicating and interacting for health and wellbeing’
branch of the Health and Physical Education syllabus. This competition program and the related discussions and
activity explore the many themes and issues that the syllabus covers, from investigating the characteristics of
positive and respectful relationships, actions that can be taken when a relationship is not respectful, demonstrating
and advocating appropriate bystander behaviour in person, or online when witnessing unhealthy relationship
interactions, and practising their skills to deal with challenging situations such as communicating choices, and
expressing their opinions. The program is designed to engage students in vigorous discussion about complex and
confronting issues. Through participating in these processes, students will be exploring and developing a myriad of
skills outlined in the National Curriculum’s ‘General Capabilities’ section. The ‘General Capabilities’ section of the
new curriculum emerged from the Melbourne Declaration of Educational Goal’s for Young Australians (2008) as a
high priority for Australian schools. Our program supports teachers and students in addressing and skill building in
the ‘Personal and Social Capabilities’, ‘Ethical Understanding’, ‘Intercultural Understanding’, and ‘Critical and Creative
Thinking’ branches of these General Capabilities.
The process empowers young people to collaborate and problem solve towards solutions, encouraging discussion
and awareness around the multitude of relationships they have in their lives, and sees them develop stronger
empathy and ethical decision-making skills in a range of challenging contexts. It gives students opportunities to
express, reflect and discuss issues that impact their lives, developing team-work, negotiation, problem-solving,
leadership and advocacy skills.
Equipping young people with the practical pro social life skills of respect and empathy are at the core of developing
healthy, respectful relationships. Gaining resilience necessary to discuss and handle the issues that face them today
can benefit them and their relationships greatly in the future, allowing them to contribute to their communities as
responsible, empathetic, and resourceful citizens.
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RESEARCH THE ISSUE
Before embarking on making the film it is recommended that the young people spend some time thoroughly
researching and discussing the idea of relationship and family safety to gain a stronger understanding of the many
different themes and scenarios they could explore and depict through the film medium.
• Some of the key concepts that could be explored include:
• Domestic and family Violence
• Small scale controlling behaviours
• Gender roles and expectations
• Toxic masculinity
• What are healthy and unhealthy relationships
• Respect and empathy (how lack of respect and empathy can create unsafe relationships)
• Toxic relationships with friendships, classmates, family
• Microaggressions
• Family conflicts
• Harassment and stalking
• Misuse of personal information (example: Leaking photos of your girlfriend or boyfriend)
• Family pressure
• Sibling rivalry or unrest
• Cultural conflict
• Financial misuse or neglect
• Emotional abuse
Here are some links below that could be a great starting point for resources and information below:
Tune In Not Out
Managing Relationships:
https://tuneinnotout.com/managing-relationships/friends/
Communication: How can we communicate more assertively?
https://tuneinnotout.com/videos/communication-can-communicate-assertively/
eSafety Commissioner
Respect Matters:
https://www.esafety.gov.au/educators/classroom-resources/respect-matters
White Ribbon
Preventing violence:|
https://www.whiteribbon.org.au/Primary-Preventatives
Government of Western Australia. Department of Communities
Fact Sheet 1: Forms of family and domestic violence:
https://www.dcp.wa.gov.au/CrisisAndEmergency/FDV/Documents/2015/
FactSheet1Formsoffamilyanddomesticviolence.pdf
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RESEARCH THE ISSUE continued
The Power and Control Wheel (Pence & Paymar 1986)
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ACTIVITY 1
FOCUS QUESTIONS FOR DISCUSSION
LEARNING INTENTIONS
Students can:
• Engage with and reflect on their own, peer and social
understandings of healthy relationships in their
contemporary society
• Evaluate factors that shape identities, and analyse how
individuals impact the identities of others
• Explore the prevalence and severity of domestic violence
in Australia and the impact it can have on their lives
• Develop an understanding of the key elements of healthy
relationships and begin to raise their awareness of what
unhealthy relationships looks like.

INTRODUCTION:
• Working with your class, support them to engage in
discussion centred around the questions below. This
should be seen as a diagnostic activity, developing
a clear understanding of students’ current
perspectives and assumptions on the topic.
• The focus questions below can be approached in a
variety of ways, catering to the needs and learning
styles of the class.
Example options include the following:

DISCUSSION
Circle chat
1. Move students to a large free space.
2. Position students in two circles, the inside circle
facing out and the outside circle facing in so that
everyone has a partner.
3. Teacher reads out the questions, and each pair of
students has one minute to discuss their responses.
4. The outside circle moves one space to the left and the
next question is read out and answered. Repeat until all
the questions are answered.
5. Afterwards have a whole-class discussion and ask:
What were the main points that stuck out in your
discussions?

Think Pair Share
1. Students are presented with one question at a time.
2. They are given one minute to think individually about
the question and make notes.
3. Students pair up and discuss their thoughts, adding to
their notes.
4. Pairs are called upon to share their thoughts with the
group.

WRITTEN
Dot Point Response
1. Students are given the list of questions and asked to
create three key dot point ideas in response to each one.
2. A focus on individual work and time for thought
should be given to allow students to reflect honestly on
their own personal experiences and/or understandings
of the issues.
3. Students are asked to share some of their ideas for
each question.

WRITTEN AND DISCUSSION
Expert groups
1. Students are split into small groups (3 – 5) and the
questions are divided up between groups.
2. Groups are then given time to research their questions
in detail and prepare specific and factual responses to
each question.
3. The groups then share their findings for the whole
class, demonstrating for the larger group their new
expert knowledge.
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ACTIVITY 1: CONTINUED
QUESTIONS
1. What are the types of relationships we have in our
life? Think of who are the people you feel the closest
too, and list the first ten people who come to your
mind. Was it difficult to think up the list? What is their
relationship to you?
2. What are the qualities of a healthy relationship?
3. What are the qualities of an unhealthy relationship?
4. What are your rights and responsibilities:
• As a part of a family?
• In a friendship?
• In an intimate/romantic relationship?
4b. And how can abuse be perpetrated in those
relationships
5. What role does family, friends and community play in
supporting an individual’s identity?
6. How do you know when you are being manipulated?
What does is look/feel/sound like?
7. What are microagressions? What do they look/feel/
sound like?
8. What could be some of the negative online
experiences for young people in an unsafe relationship?
9. How common is domestic and family violence in
Australia?
10. What causes people to be abusive?
11. Does society and/or family expect the same things
from men and women? Why/why not?
12. What are society’s expectations of these images:
• The ‘ideal man’
• The ‘perfect family’
• The ‘perfect child’
12b. What are the consequences of these expectations?
13. Is a world without unsafe relationships and families
possible? How could we achieve that?
Students’ answers and responses to these questions can
be used as the foundation for ideas to be used in their
films, and to help with the activity below.
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ACTIVITY 2
RELATIONSHIP STORYBOARD
LEARNING INTENTIONS
Students will
• Develop an understanding of what they themselves,
and their peers expect in a relationship.
• Begin to generate an understanding of the
complexities of relationship expectations and the
challenges involved in a healthy relationship.
• Explore the pro-social skills of empathy, creativity,
perspective taking and compromise.

INSTRUCTIONS
1. Working in small groups, each group decides on a
relationship they would like to focus on; the relationship can be romantic, platonic (friends, classmates etc.) or familial
(siblings, parents and guardians etc.)
2. Once the group has chosen a relationship, they then construct two storyboards (a scene by scene breakdown of a
short story/short film) of that relationship that represents.
• An ideal relationship
• An unhealthy and unsafe relationship
Both storyboards should consist of at least eight scenes that could include the following things:
• Introducing the chosen relationship (family, couple, friends etc).
• What was it like when they first started dating or became friends? What was the familial relationship like when the
protagonist was younger?
• A happy day in their relationship/friendship/family
• A conflict where the members of the relationship, family or friendship want different things
• A day when one of them feels stressed or sad
• A fight between the couple, the friends, or family
• A moment of seeking advice
• A moment alone in private. How does it end?
The storyboard can be created in anyway the group feels most comfortable. It could be drawn, written as scene
descriptions, created on the computer, made into a screenplay etc. Groups should present their storyboards to the
class and engage in discussion that compare and contrast the stories that represent unhealthy/ unsafe relationships,
and those that represent relationships they would like to have (use discussion questions below).

DISCUSSION
• How are the ideal and unsafe relationships different? Why?
• How were conflicts and fights handled in the ideal relationships? Do you think this can actually happen in real life?
Why/why not?
• Are all the elements of your ideal relationship a part of a healthy relationship? Are there any in there that might be
unhealthy? If there is, why do you think it was placed in the ideal relationship in the first place?
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SECTION 2:

MAKE YOUR FILM!
Now that students have researched the issues and understand a bit more about family and relationship safety – and
the diverse issues that can contribute to the development of either safe or unsafe relationships – it is time for them
to start making their films.

LEARNING OUTCOMES
Students will:
• Work collaboratively to fulfil a ‘client’ (competition) brief.
• Plan and design a media project addressing a particular community issue targeting the youth market (12-18 years).
• Develop and refine media production skills to integrate and shape the technical and symbolic elements in images,
sounds and text for a specific purpose, meaning and style.

INSTRUCTIONS
1. Choose your team
Students decide on their film-making/production team – groups of up to 3 (more young people can be involved in the
filming process, but the main creative/production team should be no more than 3).
2. What’s your idea?
Based on some of the research outcomes that challenged/concerned/motivated them, students choose an aspect of
the issue of family and relationship safety to explore through a film narrative.
3. Questions to investigate
• What aspect of the issue do you want to explore? How do you want to explore it?
• What are the message/s you want your viewers to gain from watching your film?
• What scenario/storyline/images would best depict your message/s?
• Who are the characters involved? What are their names? Ages? What are their relationships to each other?
• What happens to them? What is the conflict/crisis? What’s the worst thing that could happen to them? How could
they avoid that worst thing happening? What could be the best possible outcome for them in this scenario?
• Where do these things happen/where are the locations? (Example: at school, home, at the park etc.)
4. Storyboard it!
Students design/plan a storyboard to outline the images/shots in their film.
5. Technicalities
Students plan the details, including the casting and locations for their film, as well as considering what technical and
symbolic elements they can use within their films to evoke and convey different meanings/emotional responses.
Incorporating these decisions, students create a production schedule for their film.
Students are to liaise with teachers or supervising adults throughout the development of their project to create
rigorous safety plans and protocols ensuring that the locations, scenarios and shooting schedules are all safe and do
not put any student at risk of harm in any way.
6. Shoot it!
Students shoot the film – bearing in mind that the film needs to be no more than 3 minutes long.
7. Edit it!
Students go into post-production, editing, adding sound, effects etc.
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SECTION 3:

DEBRIEF AND REFLECTION
Part of the competition application process also involves a written component – students need to be able to reflect
on the way they are addressing the issue and explain the message/s they want to convey and why. Students also
need to articulate what they have learnt about the issue of relationship and family safety through the development of
their film.

LEARNING OUTCOMES
Students will:
• Develop their skills of critical reflection and identify
the new information they have gained from entering
the competition.
• Extend their understanding of healthy relationships in
a personal and academic context; and
• Gain the knowledge to recognise the prevalence and
consequences of small scale controlling behaviours in
their daily lives, along with an understanding of how to
combat them.

INSTRUCTIONS
1. Students should be given the list of questions from
the “Focus Questions for Discussion” and asked to write
dot point answers for each question.
2. Hand out their previous responses to the questions
and ask the students to highlight the changes they
notice between the two sets of responses.
3. Continue the focus questions with the following
questions:

DISCUSSION
Once students have had time to think about these
questions and/or write their responses, they should be
used to generate classroom discussion.
The focus should be placed on developing preventative
support strategies along with coping strategies. The
discussion should also help students see that many of
their peers may have similar experiences of these issues
– they are not alone.

• Why do you think domestic and family violence is so
prevalent in Australia?
• Why do people perpetrate domestic and family
violence?
• How do you think gender stereotypes and rigid role
expectations in relationships can play a part in this
issue?
• How can we act and behave to make sure our platonic,
romantic, and familial relationships stay safe and
healthy?
• How can you support yourself and your friends in
developing healthy relationships in platonic, romantic,
and familial relationships in the future?
• How could we support someone who is in an unsafe
relationship?
• How can you, as a group of young people, work
towards removing domestic and family violence from
our national story?
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CURRICULUM LINKS
AREA

YEAR

ENGLISH

7&8

CURRICULUM LINK
• Use interaction skills when discussing and presenting ideas
(ACELY1804) & (ACELY1808)
• Analyse and explain the effect of technological innova-tions on
texts, particularly media texts (ACELY1765)
• Plan, rehearse and deliver presentations, selecting and
sequencing appropriate content (ACELY1720) & (ACE-LY1731)
• Explore the ways that ideas and viewpoints in literary texts
drawn from different historical, social and cultur-al contexts
may reflect or challenge the values of indi-viduals and groups
(ACELT1626)

9&10

• Create informative and persuasive texts using informa-tive and
persuasive texts, digital or media content to present a point
of view that reflects upon challenging and complex issues
(ACELY1746) & (ACELY1756)
• Use comprehension strategies to interpret and analyse
texts, comparing and evaluating representations of an event,
issue, situation or character in different texts (ACELY1744) &
(ACELY1754)
• Interpret, analyse and evaluate how different perspec-tives of
issue, event, situation, individuals or groups are constructed to
serve specific purposes in texts (ACE-LY1742) & (ACELY1752)
• Use a range of software, including word processing programs,
flexibly and imaginatively to publish texts (ACELY1748)
• Evaluate the impact on audiences of different choices in the
representation of still and moving images (ACE-LA1572)
• Analyse and evaluate how people, cultures, places, events,
objects and concepts are represented in texts, including
media texts, through language, structural and/or visual choices
(ACELY1739) & (ACELY1749)
• Identify and explore the purposes and effects of differ-ent text
structures and language features of spoken texts, and use this
knowledge to create purposeful texts that inform, persuade
and engage (ACELY1750)
• Use skills to present and discuss an idea and to influ-ence and
engage an audience (ACELY1811) & (ACE-LY1813)

HEALTH AND PHYSICAL
EDUCATION

7&8

• Evaluate strategies to manage personal, physical and social
changes that occur as they grow older (ACPPS071)
• Skills on strategies to seek help for themselves or others
(ACPPS072)
• Understanding the benefits of relationships and examine
their impact on their own and others’ health and wellbeing
(ACPPS074)

12

CURRICULUM LINKS
AREA

YEAR

HEALTH AND PHYSICAL
EDUCATION

7&8

CURRICULUM LINK
• Able to analyse factors that influence emotions, and develop
strategies to demonstrate empathy and sensitivity (ACPPS075)
• Evaluate health information and communicate their own and
others’ health concerns (ACPPS076)

MEDIA ARTS

7&8

• Evaluate factors that shape identities and critically analyse
how individuals impact the identities of others (ACPPS089)
• Examine the impact of changes and transitions on relationships
(ACPPS090)
• Propose, practise and evaluate responses in situations where
external influences may impact on their ability to make healthy
and safe choices. (ACPPS092)
• Investigate how empathy and ethical decision making
contribute to respectful relationships (ACPPS093)
• Evaluate situations and propose appropriate emotional
responses and then reflect on possible outcomes of different
responses (ACPPS094)

8&9

• Manipulate media representations to identify and ex-amine
social and cultural values and beliefs, including those of
Aboriginal and Torres Strait Islander Peoples (ACAMAM074)
• Develop and refine media production skills to integrate
and shape the technical and symbolic elements in im-ages,
sounds and text for a specific purpose, meaning and style
(ACAMAM075)
• Plan and design media artworks for a range of purpos-es that
challenge the expectations of specific audiences by particular
use of production processes (ACA-MAM076)
• Evaluate how technical and symbolic elements are manipulated in media artworks to create and challenge
representations framed by media conventions, social beliefs
and values for a range of audiences (ACA-MAR078)

CRITICAL AND CREATIVE

LEVEL 6

• Pose questions to critically analyse complex issues and
abstract ideas.
• Create and connect complex ideas using imagery, analogies
and symbolism.
• Assess risks and explain contingencies, taking account of a
range of perspectives, when seeking solutions and putting
complex ideas into action.
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CURRICULUM LINKS
AREA

YEAR

PERSONAL AND SOCIAL
CAPABILITIES

LEVEL 6

CURRICULUM LINK
• Assess their strengths and challenges and devise personally
appropriate strategies to achieve future success.
• Evaluate, rethink and refine approaches to tasks to take
account of unexpected or difficult situations and safety
considerations.
• Critique their ability to devise and enact strategies for working
in diverse teams, drawing on the skills and contributions of
team members to complete complex tasks.
• Critically analyse self-discipline strategies and personal goals
and consider their application in social and work-related
contexts.

ETHICAL UNDERSTANDING

LEVEL 6

• Develop and apply criteria to evaluate the outcomes of
individual and group decisions and analyse the consequences
of their decision making.
• Formulate plans for effective communication (verbal,
nonverbal, digital) to complete complex tasks.
• Distinguish between the ethical and non-ethical dimensions of
complex issues.
• Evaluate diverse perceptions and ethical bases of action in
complex contexts.
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FURTHER INFORMATION
RECOMMENDATIONS
• Youth Choices recommends that teachers always take guidance from the policies of their school and the leadership team
when approaching issues such as racial profiling, racism, mental health, and bullying.
• Classrooms should be a safe, respectful place to explore the issues featured in the incursion and activities above, with
students able to share their thoughts, ideas and feelings in a non-judgmental environment. It is recommended that
teachers ensure a culture of respect is in place before exploring sensitive issues.
• Some sensitive issues such as those explored in this guide may affect vulnerable students. These students should be
encouraged to talk about their experiences, thoughts and feelings with an adult they connect with either at school or at
home. Students should be provided with a list of external support services that they can contact if necessary.

IN AN EMERGENCY SITUATION ALWAYS DIAL 000 ASAP.
OTHER ORGANISATIONS THAT CAN BE CONTACTED FOR FURTHER ADVICE AND SUPPORT:
Reach Out

http://au.reachout.com/

A leading organisation providing information
support to young people addressing a variety
of issues like family issues, relationships,
study bullying, mental health, and more.

Tune In Not Out

www.tuneinnotout.com

Uses videos, stories, music playlists and
factsheets created by services and young
people from across Australia, to give
information on a wide range of topics from
mental health, relationships, exam stress to
sexual health and more.

Headspace

www.headspace.org.au

Headspace is the National Youth Mental
Health Foundation providing early
intervention mental health services to 12-25year olds. Many branches in local areas.

Kids Help Line

www.kidshelp.com.au

A free, private and confidential 24/7 phone
and online counselling service for young
people aged 5 to 25.

Lifeline

www.lifeline.org.au

A free, private and confidential phone and
online counselling service for all Australians
experiencing a personal crisis providing
access to 24-hour crisis support and suicide
prevention services.

Mensline

mensline.org.au

Supports men and boys who are dealing
with family and relationship difficulties and
concerns.
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FURTHER INFORMATION
IN AN EMERGENCY SITUATION ALWAYS DIAL 000 ASAP.
OTHER ORGANISATIONS THAT CAN BE CONTACTED FOR FURTHER ADVICE AND SUPPORT:
Bursting the Bubble

https://woah.org.au/

Bursting the Bubble is a Victorian Government
initiative aimed at helping young people who
are concerned about family violence, abuse
and related issues. This website helps young
people to work out what’s okay in a family
and what’s not, and advice on what they can
do to seek help in relation to family violence.

eSafety Commissioner

https://www.esafety.gov.
au/

Empowering all Australians to have safer,
more positive experiences online, with access
to free presentations and information.

Your Call

https://yourcall.rocks/
campaigns

Yourcall.rocks has short interactive films
adapted from previous winners of the Youth
Choices Film Competition (previously titled
‘Your Call’). Students can watch a series
of online, interactive, ‘choose your own
adventure’ films focusing on youth issues.

Relationships Australia

www.relationships.com.au

Support groups and counselling on
relationships, and for abusive and abused
partners. Phone number: 1300 364 277.

Australian Childhood
Foundation

www.childhood.org.au

Counselling for children and young people
affected by abuse. Free call: 1800 176 453

Mental Health Commission, WA

https://www.mhc.wa.gov.
au/getting-help/

A leader in the prevention, promotion, early
intervention programs, services and supports,
research and policy for mental health, alcohol
and other drugs.

WA Police Force

https://www.police.
wa.gov.au/Your-Safety/
Safety-for-young-people

The WA police website provides very detailed
information about a variety of topics that
relate to the safety of young people. There
information includes resources on drink
spiking, drinking in a public place and taxi
safety.

Emergency 000 App

http://emergencyapp.
triplezero.gov.au

The Emergency+ app is a free app developed
by Australia’s emergency services and their
Government and industry partners. The app
uses GPS functionality built into smart phones
to help a Triple Zero (000) caller provide
critical location details required to mobilise
emergency services.
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